
 

 

 

 
 
 
 

 

Flipped learning is a contemporary method of teaching, which is gathering momentum 
throughout a range of institutions in the UK from primary schools to universities. The 
flipped learning approach turns ‘usual’ and ‘normal’ teaching models and ideas on its 
head and looks at new ways to promote student enjoyment, engagement and 
progress. The main idea of flipped learning is that students take control of their 
learning and learn new content and ideas outside the classroom environment and then 
consolidate it in the classroom. This is usually undertaken through online methods but 
there are several approaches flipped learning can take. The flipped learning attitude 
enables students to use their ideas in lessons through a range of projects, assignments 
and exam questions, allowing teachers more time to correct misconceptions and 
question students.  

Hypothesis/ predictions 

‘Flipped learning will improve student engagement, homework and progress’ 

Approach to research (what was done?) 

The approach to flipped learning research differed depending on the subject. In 
Geography, students were asked to watch a series of YouTube videos and articles, 
which were posted to the school’s VLE/Moodle, an online platform which all students 
in the school have access to. The teacher had set the students some questions to think 
about while watching the videos and reading the articles in an attempt to get students 
thinking about the effects of flooding in the area of Cockermouth. Students were then 
given a case study style question during the next lesson, where they could use their 
learning, which had been done outside the classroom, to extend and consolidate their 
ideas. Students could work at their own pace and set their work out in a way which 
was personal to them, enabling the teacher to work with, check and embed individual 
student’s progress and understanding. The flipped learning approach has also been 
used in a Beliefs and Values lesson where students had been learning about different 
places of worship. The teacher had set them a task to learn new content about a range 
of places of worship and their features by encouraging them to visit at least one place 
of worship before their next lesson and make notes or take pictures of the features 
and be ready to feedback to fellow class members in their next lesson. This allowed 
students to complete tasks, which were very different to previous ‘typical’ 
homework’s. Other subjects also utilised the school’s online learning platform to post 
videos, links to websites or articles which students could access to learn new content 
before the lesson.  
  

 
 

Action Research Project: Flipped Learning 



 

Gathering evidence 

Evidence was gathered from 4 schools: a primary and three contrasting secondary 
schools and a Hearing Impaired Unit. The method was tested in a range of subjects 
including Geography, Beliefs and Values, English, Latin, Physical Education, MFL, Maths 
and History. Students of all abilities and ages from 6-17 were involved in the research. 
A group of Hearing Impaired students also participated in the trial. Differing tasks were 
set and students produced outcomes in line with the teachers and subject 
requirements.  

 

Most teachers selected classes where homework rates were usually good to ensure 
that the results gathered in terms of progress were reliable and could be benchmarked 
against prior rates of progress. Some teachers used flipped learning over a period of 2 
weeks whereas others used it across a whole project or topic.  

 

Findings  

Overall, the findings from the flipped learning research project were very positive. Out 
of all the students involved in the project across a range of subjects, 75% of students 
agreed that flipped learning was an engaging and stimulating method. In the Latin 
class, a group of 20 very able students (18 Gifted and Talented students) had 100% 
completion rate of the homework and produced work on Housesteads Roman Fort of a 
particularly high standard. The primary school children were generally enthusiastic and 
enjoyed research based homework, especially some previously unenthusiastic boys. In 
Geography, students commented on the interactive approach to homework, and most 
enjoyed watching YouTube clips; one year 7 student commented: “I learnt a lot and it 
didn’t feel like homework!”.  

 

Although the sample was small, rates of completed homework improved and 
attainment and progress were at least as high, and in one case significantly higher, 
than on previous occasions. Flipped learning was used with a range of ability groups; 
all groups recorded progress in attainment grades and slightly improved homework 
completion but progress was most clearly visible in higher ability groups/students.  

All teachers who used this method were positive about the benefits of it, as it enabled 
them to move more freely around the classroom working with students on a more 
personal level and the atmosphere in the classroom was extremely productive. An 
English class, which had been asked to find out the meaning of key poetry vocabulary, 
progressed more rapidly than teacher expectations and showed greater understanding 
of a complex poem. The group of hearing impaired students responded well to flipped 
learning with their teacher commenting “they knew more of the difficult words which 
meant that the story was easier to understand and that it meant we could read it with 
more fluency rather than keep stopping to explain words and then getting distracted 
by other links to the work. This often happens with the deaf as they lack language and 
so if a word has more than one meaning we need to discuss this”. She also commented 
that it was a good way to involve families in their children’s learning.  

 

Although staff and students were positive about flipped learning, homework 
completion is still an issue when evaluating the success of the project. Teachers also 
agreed that this method would be most useful as part of a portfolio of learning 
methods.   

 

 



 

 

Conclusions 

Flipped learning proved popular with all teachers and the majority of students. 
Learning outcomes and student progress were generally positive and homework 
completion rose slightly. Higher ability classes/students responded exceptionally well 
and it has been very successful with hearing impaired students. Obviously, the 
research group was small and it would be interesting to continue the project with a 
wider range of schools over a longer time period.  

 

The flipped learning approach can only be successful if students complete their 
homework. 

 

 

Recommendations  

Flipped learning can be used in all subjects across the curriculum and with all age 
groups. A precondition for the successful implementation of this teaching and learning 
method is a school culture which places a high premium on homework.   

 

Schools involved: 

Staff and students at Sirius Academy, Hull 

Staff and students at IPASS unit, Sirius Academy, Hull 

Staff and Students at Bishop Challoner Catholic Secondary School, Basingstoke 

Staff and Students at The Douay Martyrs Catholic Secondary School, Hillingdon, 
London 

Staff and Students at a West London Primary School 

 

Many thanks to all who participated in the flipped learning project. 


